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Feedback Policy 

Intent

At Cardinham School, we operate a ‘No More Marking’ feedback policy. We recognise that time spent marking, is time that cannot be used to plan exciting, engaging lessons. Therefore, time spent evaluating children’s work must be sustainable in terms of teacher workload.

However, we also understand the importance of giving high quality, timely feedback in driving up academic standards for all pupils. This is especially the case for our most vulnerable groups including disadvantaged pupils. 

To ensure our feedback remains purposeful, we work around a set of key principles to help guide staff as to which form of feedback to give.

Implementation

The feedback given at Cardinham includes written and verbal feedback and may be offered to individuals, groups or the whole class.

Written feedback may be given as:-

· Marking codes
· Short comments written by teachers/PEGS which a child can act upon immediately
· Tasks given to consolidate or extend learning
· Reteaches

General comments at the end of every piece of work are not encouraged.

Some of the strategies used will be implemented in a progressive way, ensuring that children’s understanding of the teacher’s feedback grows with the complexity of the tasks they undertake.


Impact

The impact of our feedback policy will be seen in the children’s books. Whilst verbal feedback may not be recorded, progress over time in the books will demonstrate that this form of feedback has been successful.

 



BROAD PRINCIPLES

1. The amount of time spent marking should not be to the detriment of having enough time to plan an exciting next lesson.

2. Not ‘marking’ a book, does not mean that it is not looked at and evaluated.

3. Feedback is a vital part of our teaching. Verbal feedback and group feedback is just as valuable as ‘marking’.

4. Feedback is for the child. If the child can’t read it or understand it, don’t write it!

5. The best feedback is given verbally during the lesson, when it can be acted upon straight away. This may be given to an individual, a group or indeed the whole class. There is no expectation of how often a written comment should be seen in a book.

6. Children will still need to be given time to respond to feedback. Feedback given but not responded to is wasted time and energy.

7. Tasks may still be given to consolidate / extend but these can be managed for groups (via white board / visualiser) rather than writing individual comments in children’s books. These tasks could be self/peer checked (so as not to create a triple marking situation). Tasks are not expected all the time, but should be evident in books.

8. Coded feedback is effective as long as the children know what the code means and they act on it. This includes English margin codes and R.I.S.K  maths codes. Not all work needs to be coded.

9. Bland ‘well done’ statements (acknowledgement marking) do not improve progress. Evidence suggests that when children are exposed to this type of marking, the absence of a ‘well done’ or a ‘stamp’ has more of a negative impact than any positive impact created by the presence of one.

10. Children should be encouraged to self-mark where this is appropriate. This will take training. The use of child-based marking ladders could be used; however, no more than four statements should be used – fewer might be better (these can also be differentiated). Self-marking is most effective when done against specific criteria.

11. Teachers use pink / TAs use green / Children use yellow highlighter to identify where they have responded to feedback (if appropriate).

12. When children independently identify their own mistakes, they use their red pen.

When asked, the teacher should be able to evidence the impact of their feedback over time. This could be through changes a child has made in their book or a task they have completed. 



MARKING CODES

The following codes may be used to identify how the work has been undertaken or who has delivered the lesson.

ST – supply teacher
TA – lesson delivered by a TA
I – Independent work
GI – Group independent
GS – Group support
Abs – child was absent 


English core skills: Margin codes

These codes will be used to identify basic errors in writing (whichever book the writing may be in). Margin codes should be used regularly in marking, but there is no expectation that they should be used for every piece for every child. There is an expectation that children will act upon these when they see them.

Teachers should seek to pick out basic punctuation, spelling and grammatical errors. A number of margin codes are used to signal these to the learner. In addition, depending on the learner’s ability the error in the text may be underlined or circled by the teacher. However, as an overarching principle, a child will be more successful at not making the same mistake again if they have been more independent in finding and correcting the error themselves. The teacher should use their judgement based on why they believe the child made the error in the first place i.e. misconception / carelessness. These margin codes will be introduced gradually in a progressive nature beginning in Year 2, as appropriate to the ability of the child. In Year 3, the individual spelling codes should be phased in along with T (tense) and G (grammar). By the end of Year 4, all of these margin codes should be embedded (dependent on the ability of the child).

	C
	A capital letter has been missed.

	C
	A capital letter has been used incorrectly.

	P
	A punctuation mark has been missed. (The missing punctuation mark may be put alongside the P eg P!)

	P 
	A punctuation mark has been used incorrectly. (The missing punctuation mark may be put alongside the P eg P.)

	CS
	A comma splice – a comma has been used where a full stop was needed.

	Sp
	A word has been spelled incorrectly. The teacher may add this spelling to be written out three times but the learner should also correct it in their work.

	Sp R
	A word has been spelled incorrectly because a spelling rule has not been followed.

	Sp H
	A word has been spelled incorrectly because the wrong homophone was used.
(This may be supplemented with different choices by the teacher.)

	S
	This doesn’t make sense. This may be supplemented by a ^ on the line to aid a learner in finding a missing word or brackets around the sentence which needs attention.

	G
	There is a grammatical error. This may be supplemented by a brief note eg a/an or ‘I did’

	T
	The tense is incorrect. 

	//
	New paragraph needed.




These margin codes can be extended to sections of writing using a { sign. 

Margin codes, when used correctly and carefully, are extremely useful in helping children to proofread more independently. If they are not having impact, a teacher may need to reteach a skill, offer an aide memoire or potentially give a sanction if a child is repeatedly making the same error through carelessness. This may be correcting work in their own time or being asked to turn their ‘Good to be Green’ card for displaying a poor attitude to learning.

There should not be a need to deep mark a whole piece of writing if this results in multiple margin codes which a learner could not reasonably be expected to correct in ‘feedback to marking time’. For example, a teacher may choose to deep mark one or two paragraphs or pull out the most pressing errors from the whole piece. As long as an improvement in basic skills over time is evident, there is no expectation for how often margin codes should be seen. However, if a learner is continually making the same basic error and this is not being addressed, the teacher is doing the child a disservice by allowing them to continue unchecked. 

Where multiple similar errors have been made, it may be more appropriate to deal with this through a general comment at the end (e.g. TASK: All names have capital letters), through a reteach or a consolidation task.


Maths marking codes

Maths marking codes will be phased in through Yr 4. They may be used by the teacher to help a child identify an error, or by a child to show the teacher that they understand where they went wrong.

The purpose of the codes is to support children in checking their work, self-identifying their errors. This should lead to a child being able to say whether they need a skill or concept retaught or whether they just need practice to consolidate the skill.

	R
	Error Reading the question

	I
	Error Interpreting the question

	S
	Slip or Silly mistake

	K
	Knowledge error 



Inevitably, children will not always use these codes correctly. 
There is no expectation as to how often these codes should be used.
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